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G’day Classroom Profilers,

Welcome to 2019! The 
Classroom Profiling 
Association Inc. is looking 
forward to another 
productive and busy year 
enacting our strategic plan. 
Training courses continue to 
take place across Australia 
and internationally.  
Research continues to 
ensure CP remains relevant, 
valid and in line with 

contemporary directions in educational best practice. 
Caroline McCarty is presenting a workshop on such 
research at Bribie Island State School on Friday 15th 
March. It will be an informative day and well worth your 
time if available. A flyer for the day has been circulated 
to our member database already.  

Some of our high performing CP schools were accredited 
in 2018 as a Classroom Profiling Lighthouse School. 
This new award is designed to acknowledge schools 
who have embedded CP processes and structures. 
CP Lighthouse Schools will be asked to share their 
knowledge and practices with other schools in order 
to build a strong network of schools supporting each 
other to improve.  Application templates outlining the 
criteria used to accredit a CP Lighthouse School can be 
accessed via our website www.classroomprofiling.com 
or through Lisa Wiki (lwiki0@eq.edu.au). 

It’s that time of year when you might consider renewing 
your membership of the CPA Inc. Your school Leadership 
Team may consider registering for school membership 
which would cover all Profilers at the school and means 
you wouldn’t need to pay for your own individual 
membership renewal.  Well worth thinking about if 
you have a number of Profilers on staff. Use your best 
manners when talking to your LT!  

Remember that the CPA Inc. is a not-for-profit 
association and all membership funds are used 
to cover administration costs. We really do rely on 
Profilers continuing their membership in order for us 
to keep providing the training and support.  And your 

PRESIDENT’S 
PRATTLE
by Classroom Profiling Association President Pete Keen

It’s the start of the year, no 
doubt you have all been working 
proactively to develop positive 
relationships with your students 
and their families. We all know 
that investing time in getting to 
know your students and allowing 
them to get to know you, as 
a professional, is essential to 
creating positive relationships.  
Marzano in The New Art and 

Science of Teaching outlines that human beings form 
perceptions about the characteristics of those whom 
we interact. If we like or admire those characteristics 
we perceive in others, we tend to seek out and cultivate 
positive relationships with them. We treat them in 
positive ways and they commonly reciprocate by 
treating us in positive ways. (Marzano and Marzano 
2005) The spin-off is that when students feel welcome, 
relaxed, valued and comfortable they are able to learn.  

Last year, the Acting HOD of Effective Teaching and 
Learning at Maroochydore SHS Gary Turner, worked on 
a set of effective instruction teaching models. They are 
all based on The New Art and Science of Teaching. One 
model was entitled Relationships. Gary’s concept was 
that if we could explicitly outline a relationship model 
with the elements a teacher could demonstrate then 
we would be able to observe the students’ responses. 

Janet’s Jottings
from Janet Thomson

membership fees are tax deductible. If you are having 
difficulties registering or logging onto the website then 
please contact Lisa Wiki for assistance.    

Don’t forget to attend a CP refresher course as part of 
your quality assurance measures. Always a good idea to 
attend one of those every year to keep up to date with 
any changes… and also to spend a fantastic day having 
high quality professional conversations about teaching 
& learning with outstanding educators. 

A new executive committee was voted in at the AGM in 
Term 4 last year. We are committed to growing CP and I 
look forward to working with you all as we look to build 
on the progress made since the creation of the CPA Inc. 
only 3 short years ago.  

President Pete Keen 
Co-Vice President Janet Thomson & Michelle Cubis 
Secretary Linda Bray 
Treasurer Lisa Wiki



 The Relationships Model

Teacher greets and welcomes students with a 
personable and personalised manner (names, 
comments, etc.). 

Teacher uses strategies (vocal, proximity, physi-
cal, scaffolding) to ensure students who are not 
ready to start work can be attended to without 
disrupting others.

Teacher clearly communicates and models re-
spectful relationship interactions. 

 
Displaying an interest in students 

Teacher consistently demonstrates courtesy and 
politeness to all students, and uses humour with 
students when appropriate.

Teacher uses positive non-verbal language 
(smile, nod, etc.).

Teacher informally talks (briefly, when appropri-
ate) with students about topics in which they are 
interested.

Teacher demonstrates a knowledge of students’ 
lives, experiences, interests and personal goals. 

Teacher acknowledges academic and personal 
efforts of students. 

Teacher demonstrates acceptance of differences.

Maintaining a professional influence 
Teacher uses respectful language with a calm, 

firm, measured voice and appropriate body lan-
guage and intonation as required.

Teacher demonstrates relational strategies to 
resolve incidences;

Not taking personal offence at student behaviour.
Choosing to not engage with secondary behav-

iours (such as talking back, refusal, storytelling, 
negotiating).  

Using restorative practice to discuss incidences. 
Providing opportunities to repair relationships.
Teacher follows through on commitments made 

earlier to students.
Teacher uses parting formalities to farewell stu-

dents. 

Student Evidence
Students greet teacher with a personable but 

respectful manner.
Student respond respectfully toward the teacher/ 

supervising adult.

Students act co-operatively with the teacher/ 
supervising adult.

Students smile, nod, laugh and use appropriate 
humour.

Students demonstrate risk taking learning behav-
iours;
• Trying a challenging task.
• Asking questions in class.
• Requesting assistance.
• Volunteer in front of class. 

When asked students say the teacher is being 
interested in them as an individual.

When asked students describe the teacher treats 
them fairly.

When asked students state they feel valued as a 
class member.

You may have read the Relationship Model outlined 
in the above table and thought, “Wow there are so 
many links to Classroom Profiling here.”  Me too, 
over the page is the table presented again with CP 
language layered in. 
Many of the teacher demonstrated behaviours and 
student evidence could be an anecdote on the 
Classroom Profiling sheet - don’t forget your quota-
tion marks and time stamping. 

Again we see the power of Classroom Profiling! 
Many of the items indicted in contemporary re-
search feature on the sheet. 
If a teacher’s profile data indicates relationship 
concerns, drawing on this model could assist the 
teacher, in a supportive way, to build their capacity. 
It’s all about reflecting on our own practice and how 
we as the adults need to adapt and modify our ap-
proach if we are not seeing the best outcomes for 
our students. 



Student Evidence 
Positive Student behaviours, minimal disruptive behav-
iours

Students greet teacher with a personable but respect-
ful manner.

Student respond respectfully toward the teacher/ 
supervising adult.

Students act co-operatively with the teacher/ super-
vising adult.

Students smile, nod, laugh and use appropriate hu-
mour.

Students demonstrate risk taking learning behaviours;
• Trying a challenging task.
• Asking questions in class.
• Requesting assistance.
• Volunteer in front of class. 

When asked students say the teacher is being inter-
ested in them as an individual.

When asked students describe the teacher treats 
them fairly.

When asked students state they feel valued as a 
class member.

The Relationships Model

Teacher greets and welcomes students with a 
personable and personalised manner (names, 
comments, etc.). Greeting – YES 

Teacher uses strategies (vocal, proximity, physical, 
scaffolding) to ensure students who are not ready to 
start work can be attended to without disrupting others. 
Use of Voice, Top 5, Positive supportive Strategies, 
Redirections least to most intrusive, Teacher initi-
ated move to students 

Teacher clearly communicates and models respectful 
relationship interactions. Use of Voice, Top 5, Positive 
supportive Strategies, Redirections least to most 
intrusive,  Teacher initiated move to students, Enter 
secondary behaviour-  NO 

Displaying an interest in students 
Teacher consistently demonstrates courtesy, and po-

liteness to all students, and uses humour with students 
when appropriate. Humour to manage behaviour, No 
emotive strategies, Enter secondary behaviour-  NO

Teacher uses positive non-verbal language (smile, 
nod, etc.).

Teacher informally talks (briefly, when appropriate) 
with students about topics in which they are interested. 
Curriculum/ behaviour  WHY

Teacher demonstrates a knowledge of students’ lives, 
experiences, interests and personal goals.  Curriculum/ 
behaviour  WHY

Teacher acknowledges academic and personal efforts 
of students. Positive Feedback – behaviour and cur-
riculum 

Teacher demonstrates acceptance of differences.

Maintaining a professional influence 
Teacher uses respectful language with a calm, firm, 

measured voice and appropriate body language and 
intonation as required. Use of voice

Teacher demonstrates relational strategies to resolve 
incidences;
• Not taking personal offence at student behaviour.
• Choosing to not engage with secondary behaviours 

(such as talking back, refusal, storytelling, negotiat-
ing).  

• Using restorative practice to discuss incidences. 
• Providing opportunities to repair relationships.

No emotive strategies, re-entry process applied  
Teacher follows through on commitments made 

earlier to students. Follow Through, Consequence for 
positive and negative behaviour applied

Teacher uses parting formalities to farewell students. 
Parting formalities  



Lighthouse schools:
• Community Members (administrators, teachers, 

students and parents) understand the purpose of 
Classroom Profiling / Essential Skills for Classroom 
Management and are able to explain the benefits 
of ESCM / CP to various audiences

• Teachers and Administrators are able to 
demonstrate the links between Classroom Profiling 
/ Essential Skills for Classroom Management and 
improved student outcomes (academically and 
behaviourally) using school-based data

Classroom Profiling: LIGHTHOUSE SCHOOLS
Lighthouse schools have:
an Action plan developed linking Classroom 
Profiling to the Annual Improvement Plan or Explicit 
Improvement Agenda

• financial resources committed to Classroom 
Profiling in the annual school budget

• at least one Classroom Profiling Instructor on staff 
or in local cluster school if small / remote school

• Active Profilers in the school who are financial 
members of the CPA Inc.

• a Classroom Profiling Steering Committee meets at 
least once per term

Lighthouse schools will:
• showcase their use of Classroom Profiling / Essential 

Skills for Classroom Management
• offer all teachers the chance to be profiled as part of a 

whole school sweep at least twice annually
• data from school sweeps:
 - is presented to whole staff at least twice   
 annually
 - is used to inform future action planning
 - is added to the Classroom Profiling    
 Summary of Collated Data at least once a year
• refresh annually the Essential Skills for Classroom 

Management with all staff

• ensure Classroom Profilers attend Refresher training 
annually

Is your school implementing 
best practice in Classroom 
Profiling?

Are you ‘lighting the way’ with 
Classroom Profiling for your 
staff, students and for the 
networks you engage with?

Consider making a 
submission to be recognised 
as a Classroom Profiling 
Lighthouse School. Visit the 
CPA Inc. website to find out 
more

CONGRATULATIONS!
From the Classroom Profiling 

Association Inc. we’d like to say 
congratulations to Andrew and 

Robyn who recently completed CPI 
Level 2 Instructor Accreditation. 

Both Andrew and Robyn are from 
Kingaroy State High School.

Pictured (L to R): Andrew Maddern and Robyn 
Ferling with Warren Wintour Classroom 
Profiling Association Trainer. 



Starting a New Year – Some Considerations
The new year has arrived with a rush and you are almost finished your first week of the academic week. 
In your preparations for the year, and in setting up your room and routines, have you remembered to reflect on the 
CP Observation sheet? 

1. Are your EXPECTATIONS clear (for both yourself and the students) as regards: 
• Student entry to, and exit from, the classroom? 
o at beginning / end of session or lesson 
o to and from instrumental music, learning support? 
• School and classroom behaviours? 
• Positive and negative consequences of behaviour?  Are these agreed to by the students? Are they 

administered consistently?
• Movement around the classroom by yourself and the students?

2. Have you remembered to reflect upon and include the TOP 5 POSITIVE SUPPORTIVE TEACHING 
STRATEGIES? (see table below)
• descriptive encouraging 
• cueing with parallel acknowledgement 
• description of reality 
• verbal redirection to learning 
• individual close talk 

3. And have you remembered the HOW, WHAT AND WHY of curriculum and behaviour? 

4. Are the school rules and your classroom expectations with positive and negative consequences clearly 
displayed in your classroom? Are these rules and expectations easily located?


